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Summary 
This article aims to clarify and trigger a discussion about the different obstacles that limit the use of 
the portfolio within the higher institutes of nursing and health technology in Morocco, with a view 
to developing reflective practice among nursing students. It aims to shed light on one of the 
pedagogical devices recently introduced in nursing education with the introduction of the LMD 
(Licence-Master-Doctorate) system. In this way, it attempts to describe the obstacles that hinder its 
generalization at all levels of training. To do this, data collection was carried out through a self-
administered questionnaire to 50 students from the two options : polyvalent nurse and midwife. 
The main results reveal shortcomings in the use of the portfolio by the students participating in the 
study with the existence of barriers to its effectiveness. In addition, recommendations and 
suggestions are made to improve the use of this learning and assessment tool at the ISPITS in Al 
Hoceima. 
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Résumé 

Cet article se propose d’éclairer et de déclencher une discussion à propos des différents obstacles 
qui limitent l’utilisation du portfolio au sein des instituts supérieurs des professions infirmières et 
techniques de santé au Maroc .Ceci se fait dans une perspective de développement de la pratique 
réflexive chez les étudiants en sciences infirmières. Il vise à mettre la lumière sur l’un des 
dispositifs pédagogiques dernièrement introduits, dans la formation en sciences infirmières, avec 
l’instauration du système LMD (Licence-Master-Doctorat). De la sorte, il tente de décrire les 
obstacles qui freinent sa généralisation chez tous les niveaux de formation. Pour ce faire, la collecte 
des données, a été effectuée à travers un questionnaire auto-administré à 50 étudiants émanant des 
deux options : infirmier polyvalent et sage-femme. 
Les principaux résultats dévoilent des insuffisances quant à l’utilisation du portfolio par les 
étudiants participants à l’étude avec l’existence d’obstacles entravant son efficacité. Par ailleurs, 
des recommandations et des suggestions se présentent en vue d’améliorer l’utilisation de cet outil 
d’apprentissage et d’évaluation au niveau de l’ISPITS d’Al Hoceima. 

Mots clés : Portfolio,utilisation, étudiants, enseignants 
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1. Introduction and Problems 

The nursing student is expected to become an autonomous, responsible and reflective practitioner, a 
professional capable of analyzing any health situation, making decisions within the limits of his or 
her role and conducting interventions alone and in a multi-professional team. In the same vein, 
Tardif (1998) argues that it is important for the student to reflect on the knowledge mobilized in 
action. According to this author, teachers must, therefore, encourage the habit of this reflection in 
their students so that skills are not inflected automatisms and in order to promote the transferability 
of different knowledge in action. In addition, nursing knowledge is built through mutual 
consultation with reference to reflective practice 

It is with this in mind that the portfolio has been implemented in nursing education to enable the 
establishment of links between clinical experiences and theoretical knowledge (Nairn et al. 2006). 
This is done through reflection on the relationships between theoretical learning and clinical 
experience, and building a bridge between theory and practice (Harris et al. 2001). In this respect, 
Aitken (1993) points out that the portfolio can facilitate the student's reflective practice, as it 
promotes self-assessment which leads to a better self-knowledge, it also improves a student's skills 
because it helps him to identify those that still need to be developed. It promotes integration 
between the two by empowering students and demonstrating proof of their prior learning and 
processes while developing their personality, professionalism and need for learning (Endacott et al., 
2004). On this point, students must be able to document their care activity in the portfolio sheets 
(Berrahou and Roumanet, 2013; Garnier and Marchand, 2012) and retain relevant indicators to 
initiate their reflection on their possible difficulties in entering a caregiver position. 

Although the ambitious goals are pursued, portfolio management is challenging for students and 
teachers (Naccache, Samson and Jouquan, 2006). As such, (McMullan, 2008) states that time is 
even perceived as a stressful element of the process, since almost all students participating in his 
study mentioned that the lack of time to complete the tool is a major disadvantage. In addition, 
Naccache, Samson and Jouquan (2006) point out that portfolio development was hampered by 
other obstacles, including: poor quality of pedagogical supervision; lack of clarity in working 
instructions; and the non-explicit nature of the criteria taken into account in portfolio evaluation. In 
this respect, these and other obstacles negatively affect the students' study journey and generate 
uncertainty and anxiety among them about the portfolio development process (Ryan, 2011). In his 
study, this author clarifies that this uncertainty also emanates from the expectations and advice of 
their teachers. Cor'coran and Nicholson (2004) argue that anxiety experienced during portfolio 
development can have negative effects on student motivation.  

During my Teaching/Training exercise at the ISPITS in Al Hoceima, I was able to get a close look 
at the difficulties encountered by students when writing their portfolio. Being aware that the use of 
portfolios by students conditions the achievement of their objectives in the field and allows them 
more autonomy and reflexivity, this work aims to describe the obstacles to the use of the portfolio 
by students at the ISPITS (Institut Supérieur des Professions Infirmières et Techniques de Santé) in 
Al Hoceima. This article aims to describe the obstacles to the use of the portfolio by ISPITS 
students in Al Hoceima related to teachers. 
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2. Context 

This is the first study of its kind conducted at the ISPITS in Al Hoceima, which addresses the 
barriers to the use of the portfolio by ISPITS students. In addition, this study is topical and has the 
advantage of directly addressing one of the aspects of nursing discipline, particularly education, 
and those through one of the main tools of reflective practice, namely the portfolio. 

The choice of this institute is due to certain reasons, among others: the proximity since the author 
of this article works within the ISPITS as a permanent teacher. In addition, the number of students 
is largely sufficient and allows us to shed light on the various obstacles encountered when using the 
portfolio. It should be noted here that the results obtained here relate to the unique experience of the 
ISPITS in Al Hoceima and cannot be generalized to other ISPITs in the Kingdom. However, this 
generalization may be made for similar ISPITS that share the same conditions, criteria, disciplines 
and means as this ISPITS. 
 

3. Conceptual framework 

Karlowicz (2000) Wenzel L.S, Briggs.K.L, and Puryear.B.L (1998) affirm that the pedagogical 
strategy, which is based on the reflexive process of acquiring new skills and learning, is beneficial 
to the implementation of the portfolio by empowering students to demonstrate their learning and 
process, to demonstrate their personal and professional development and to identify future learning 
needs, since female students do not have the same perception. However, there are obstacles that 
hinder the use of the portfolio and limit its effectiveness. 
 
3.1 Student Barriers 

The authors (Naccache, Samson and Jouquan, 2006) explain that a significant proportion of 
students find the requirement to write in their portfolio stressful. In this way, the said authors add 
that a certain number of them consider that they are capable of mentally developing an authentic 
reflective approach, that writing is not essential for this purpose and that it therefore constitutes a 
waste of time.  Also, based on the results of the same study, students only record events in their 
portfolio in the days preceding their meeting with their mentor or at the very end of the internship, 
sometimes far from the date on which the experiences were lived. 
Another obstacle to be specified according to the study by Garnier and Marchand (2012), who 
reveal that the portfolio format is not very functional, since items may be unclear, with a lack of 
space to write and a lack of freedom to present the situation analysis. According to the authors, this 
presentation is indeed in contradiction with the definition of the portfolio, which is intended to be a 
tool built by the student, who is responsible for it, and which he manages independently. They also 
deplore the lack of clarity in the evaluation criteria. Overwork and time investment is also a major 
obstacle, as portfolio development requires a considerable investment of time (Taylor, Stewart, and 
Bidewe, 2009). For example, according to a study conducted by (McMullan, 2006), 73% of 
respondents to the questionnaires stated that the portfolio takes a long time to complete. In addition, 
the time it takes to develop is considered a stressor for students (McMullan, 2008).  

 

 



17 
 
 
 
 

International Journal of Scientific Research and Innovative Technology               Vol. 7 No. 1; January 2020 

 
This same finding is supported by several studies (Corcoran and Nicholson, 2004, Harris et al, 
2001, Karlowicz, 2000, McMullan, 2008, Taylor et al, 2009) which mention that the time spent on 
the portfolio by female students represents a barrier to its use. In another nursing research study, 
Garnier and Marchand (2012), reveal why situations written after the 1st internship do not 
correspond to practice analyses. According to this study, this is due to the fact that students were 
poorly prepared to use the corresponding portfolio sheet. That's why they didn't understand most of 
the items.   
 
3.2 Obstacles related to the training system 

The counterpart of this growing popularity of the portfolio and its multiple uses is that the same 
term is sometimes used to designate relatively heterogeneous intentions, instruments, intervention 
formats and pedagogical practices, supported by conceptual frameworks that are not always very 
well stabilized or even explicit (Naccache, Samson and Jouquan, 2006). According to the authors, 
there is a risk of confusion about the multiple approaches to the portfolio, and experiences with the 
use of the nursing portfolio are not immune to these ambiguities.  
 

The lack of standardization of the portfolio is a real obstacle, so even the evaluation of the portfolio 
presents real difficulties for the teacher, mainly related to the problem of the validity of the 
evaluation criteria (Goupil1998a) and the subjectivity of this evaluation (Doolittle 1994). Indeed, 
two evaluators can have very different judgments on the same portfolio, since it is a qualitative 
evaluation of experiences, classroom achievements, etc. It is therefore necessary for evaluators to 
develop a common understanding of the criteria to be used to assess the development of the 
teacher's professional skills (Doolittle 1994). 

Similarly, Endacott, Gray, Jasper, McMullan, Miller, Scholes, and Webb (2004) argue, through 
their study, that the lack of consistency between support teams in terms of advice and portfolio 
expectations. Participants in this study demonstrate a conflict between wanting to create the 
portfolio according to their own identity and meeting the evaluation criteria. Similarly, the cost of 
the portfolio takes its place among its obstacles. Although many studies refer to the savings made 
by adopting the portfolio, such as reducing administrative or printing costs, only one small study 
supports this statement and states that cost remains a barrier to be overcome (Tochel, Haig, 
Hesketh, Cadzow, Beggs, Coltthart, and Peacock, 2014). 

The overload of the program due to the nature of nursing education remains a real barrier as well. 
Although the portfolio is perceived as an overload for female students, it also requires more time 
from the teacher to use this assessment strategy than more traditional assessments (Wenzel et al, 
1998). As a result, the lack of time spent on the portfolio by students and teachers is a barrier to its 
use (Corcoran and Nicholson, 2004; Harris et al, 2001; Karlowicz, 2000; McMullan, 2008; Taylor 
et al., 2009). 

To summarize, it should be noted that the traditional nursing portfolio is such a powerful 
instrument because of its many advantages and its unlimited role in the development of students' 
skills, their reflexivity, their autonomy, and their ability to self-assess. Notwithstanding the  
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effectiveness of this tool, in the majority of cases it is hampered by several obstacles. These barriers 
are either related to the student himself or herself such as: stressful portfolio writing, overwork and 
poor investment of time, or related to the nursing education system, in this case: the use of 
heterogeneous formats and unstable conceptual frameworks, lack of standardization and problems 
with the validity of assessment criteria, but also a lack of consistency between support teams. 
 

4. Methodology and methodology 

4.1 General research objective  

- Describe the use of the portfolio by ISPITS students in AL Hoceima and different possible 
barriers. 
4.2 Type of study :  

It is a quantitative descriptive study with an exploratory purpose. 
4.3 Method of investigation : 

In this research, the quantitative approach is the most appropriate. Because this study will describe 
the obstacles to the use of the portfolio by ISPITS students in Al Hoceima through self-
administered questionnaires. 

4.5 The target population : 

4.5.1 Levels : 

The target population of the study corresponds to a sample of 50 students divided into 2 sections : 
midwife and polyvalent nurse : 

Level of 

study 

Polyvalent nurse  Midwife  

F M Total F Total 

S6 26 4 30 20 20 

Source : ISPITS management 

4.5.2 Sampling method : 

This study is unique in that it will only address the case of barriers to portfolio use at the level of a 
single ISPITS, Al Hoceima. But the selection of the actors involved will be made by reasoned 
choice according to the sector and the use of the portfolio, the subject of the study.  
4.5.3 Inclusion criteria : 

- All students of the ISPITS of Al Hoceima who use the portfolio 
4.5.3 Exclusion criteria : 

- Students who do not use the portfolio. 
- Anyone who refuses to participate in the study. 
4.6 Data collection tool : 

The questionnaire remains a practical means of collecting quantitative data. It has been chosen as 
the main tool because of its multiple advantages: it is inexpensive, economical, easy and quick to 
apply. In addition, it is a reliable collection and the results obtained are accurate because the 
answers are more objective and are not affected by the presence of the interviewer. 
It should be noted that before starting the data collection by questionnaire, pre-tests were carried 
out with experts in the field. 
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In the same vein, Bousquet explains that: "The implementation of the portfolio also requires time to 
reflect and discuss. Students need time to do this. One of the objectives of the portfolio is to 
develop the student's metacognitive skills. While another study by Littel and Perclova (2011) found 
that the latter can be developed in class at the end of each course but should not necessarily be very 
long (between 30 and 60 minutes). According to him, teachers must offer the portfolio to their 
students at the end of a series of courses or sequences, terms, semesters... etc. In this respect, all 
students state that the overload of studies negatively affects portfolio writing, and even permanently 
(for 68%), while all study participants also state that they have never received training in portfolio 
development. 
 
With regard to the factors related to the training system, the portfolio format represents a real 
obstacle, as this study confirms. In addition, it should be noted that 66% of all participants stated 
that there is no standard portfolio format. As a result, more than half of the students stated that the 
portfolio evaluation criteria were never presented before its development. On the other hand, the 
cost of this tool hinders its use. Since half of the students consider the cost of printing the portfolio 
to be expensive. 
 
All in all, it must therefore be noted that the use of the portfolio at ISPITS in Al Hoceima faces 
obstacles that deserve to be taken into consideration by all those responsible for training in order to 
improve students' reflective skills and their autonomy in learning. 
 

7. Conclusion 

The pedagogical guidelines that require the use of the portfolio in nursing education have strong 
conceptual credibility. Because, the activities developed around the portfolio offer students the 
opportunity to solidly pursue their prior knowledge and to engage vigorously and independently in 
their learning strategies. The portfolio also offers students the opportunity to build skills from 
authentic professional tasks experienced during the internships. In addition, it offers the teacher a 
role as a motivator, a coach, emphasizing his or her role as a feedback provider, while exploiting 
his or her traditional roles as a content expert and role model.  
 
In this perspective, serious attention must be paid to this reflexive tool in order to limit as much as 
possible the obstacles hindering its use. Because it is not enough for students to multiply learning 
experiences to engage in relevant reflection at the same time. On the contrary, it must be provoked 
by this pedagogical mechanism among others that are developed for this purpose. The success of 
the reflective intervention depends mainly on the quality of these devices. At the end of this work, 
it is essential to recall that other broader studies on this subject would be very relevant in order to 
highlight the aspects not covered by this work. 
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